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Why we needed a writing education policy in 
Chile:

1. Performance and teaching: 

a) Chilean writing education policy 
had focused on curriculum and 
assessment. Pedagogical efforts 
had been scarce. 

b) SIMCE (2018): problems with 
writing coherence, idea 
development and text 
organization.

c) Poor performance in school 
and university  (Benítez & Sotelo, 
2013; Concha et al., 2015; 
Errázuriz et al., 2015; Errázuriz, 
2019; Figueroa et al., 2019; Gelber 
et al., 2021; Sotomayor et al., 2013; 
Sotomayor et al., 2016).

d) Classroom practices do not 
include writing for real audiences, 
authentic purposes, or feedback 
centered on the reader (Flores-
Ferrés et al., 2020); main focus on 
decontextualized text structures  
(Espinosa, 2018) and mechanics 
(Gómez et al., 2016). 



Why we needed a writing education policy in Chile:

Comparatively, motivation to write decreases with 
age in Chilean students (Concha, S., Espinosa, M. J., 
& Reyes, J. , 2022).

Writing motivation predicts writing performance
(Graham et al., 2007).

2. Motivation:



Why we needed a writing education policy in Chile:

• School has no meaning for students because it does not relate with their lives,
culture, or identity (Pérez, 2019). Student demonstrations since 2011 (Bellei et al.,
2014 ); increasing violence.

• Sense of belonging and emotional connection with school decreases with age in
Chilean students and predict life satisfaction (Villarroel et al., 2022; Gempp y
González-Carrasco, 2021).

• Increased absentism and school dropout in 2021-2022 (MINEDUC, 2023)

• Mental health crisis and school interactions crisis among Chilean students, pre and
post pandemia (Sáez-Delgado et al. 2020; INJUV, 2019).

3) The crisis of meaning in relation to the Chilean school system:



Why we needed a writing education policy in Chile:

4. Latent potentialities of  writing education and writing practice: 
• Means to actively participate in the literate culture.
• Means to understand, value and excersise democracy. 
• Means to assume a critical stance towards pressing problems of  society. 
• Tool for learning and performing in academic and work environments.
• Means of  constructing and expressing one's own identity and thought.
• Means of  expression of  emotions and creativity.
• Means of  collaboration and community development in school. 

• Human dignity
• Solidarity
• Sustainable futures
• Rebuild our 

relationships with 
eachother.

• Active citizenship and 
democratic 
participation.

(UNESCO, 2021)



What are 
the 

contents 
of  the 
writing 

education 
policy?

Motivation for writing Writing education
Free writing Relevant topics for 

writing: personal and 
social

Personal, social and 
fictional topics

Writing as a social practice

Community of  writers Process approach

Precise and positive 
feedback 

Genre approach

Metalinguistic awareness

Talk, read and write to 
learn



What are the strategies of  the writing education policy?

students teachers

Free writing journals General orientations to create free writing communities in their 
classrooms.

Guided writing 
notebooks

General orientations to implement writing education as a social practice, 
based on relevant topics, to guide students to reflect about language, to 
monitor their process, and to adapt to genre conventions in order to 
communicate efectively and learn. 

Teacher free writing workshops with renowned writers.

7 writing education proffesional development courses 

Web page with pedagogical resources

Teachers should 
be recognized 
their role as 
knowledge 
producers and 
key participants 
in the 
educational and 
social 
transformation. 
UNESCO, 2021 



Resources for writing motivation: free writing journals and 
teacher general guidelines



Free writing journals



Free writing journals



Free writing journals



Resources for writing 
education: guided writing 

notebooks

• 12 Guided writing notebooks

• An invented small town in Chile.

• Different characters (ages, 
occupations, interests; what they write 

about and why).

• Projects and excersises. 



Project

Good practices

• Relevant topics 
for writing: 
personal and 
social.
• Talk, read and 

write to learn.
• Metalinguistic 

awareness. 



Project

Good practices

• Genre approach
• Process approach



Project



Project

Good practices

• Process approach



Research evidence

Writing motivation Writing education

Cuasi experimental  design with 
control and treatment group

Qualitative study Qualitative study

5 schools 15 students from 1st to 12th grade 18 classrooms from regular and non 
regular modalities

2100 students from 1st to 12th grade Interviews Classroom observation field notes

2 surveys Experience of  writing within a 
community

Characterize the implementation of  
the resources 

Impact of  the intervention on 
students’ writing motivation



•RESULTS OF THE QUANTITATIVE 
STUDY: attitudes towards writing are 
significantly higher among students in 

the intervention group.

Grupo de 
control Tratamiento Total

Media N Media N Media N

1° y 2° Básico

Me gusta escribir -,18 50 ,15 224 ,01 274

Me gusta escribir en la escuela -,47 50 ,26* 224 -,05 274

Me gusta escribir en la casa -,28 50 ,17* 224 -,02 274

Me gusta usar mi tiempo en escribir -,17 50 ,23 224 ,06 274

Escribir es entretenido -,21 50 ,30* 224 ,09 274

3° Básico a 4° Medio

Me gusta escribir -.16 542 .24* 584 .04 1126

Me gusta escribir en la escuela -.20 541 .30* 585 .06 1126

Me gusta escribir en la casa -.21 538 .37* 585 .09 1123

Escribir es una buena forma de pasar mi 
tiempo -.15 539 .36* 582 .11 1121

Escribir es entretenido -.17 540 .37* 583 .11 1123



•SELF-EFFICACY BELIEFS 
TOWARDS WRITING are significantly 

higher among students in the 
intervention group. 

Grupo de control Tratamiento Total

Media N Media N Media N

I.1 Yo puedo escribir sin errores de ortografía .04 538 .48* 583 .27 1121

I.2 Yo puedo escribir oraciones completas -.22 537 .11* 582 -.05 1119

I.3 Yo sé cuándo usar los signos de puntuación .00 535 .23* 584 .12 1119

I.4 Yo sé cómo construir bien una oración -.02 533 .18* 579 .08 1112

I.5 Yo puedo empezar los párrafos donde se debe -.10 537 .20* 582 .05 1119

I.6 Se me ocurre rápido la palabra perfecta para escribir -.02 531 .32* 579 .16 1110

I.7 Se me ocurren muchas ideas para escribir -.05 533 .21* 583 .09 1116

I.8 Se me ocurren muchas ideas creativas para escribir -.07 530 .23* 578 .09 1108

I.9 Sé cómo organizar mis ideas cuando escribo -.09 528 .19* 578 .06 1106

I.10 Puedo concentrarme en escribir por lo menos 35 minutos
-.11 534 .27* 580 .09 1114

I.11 Puedo evitar las distracciones mientras escribo -.01 532 .41* 579 .21 1111

I.12 Puedo comenzar rápidamente mis tareas de escritura .05 529 .28* 580 .17 1109

I.13 Sé cuándo y en qué parte del texto usar estrategias de escritura
.07 535 .37* 582 .23 1117



Results of  the 
writing 

motivation 
qualitative study

Results 

Personal life can have a place in school 

Opportunities to express and experience emotions

Relief  of  sorrows and problems

Reflection about one´s own life

Being yourself  (identity)

Before the notebooks, school writing was impostured, structured; routine

Benevolent environments 

Teachers and students collaborate with authenticity

Topics of  value to the community



Preliminary results of  the pilot 
implementation of  the guided 
writing notebooks: field notes 

from 18 classrooms

Students (different ages and 
modalities)

Teachers 

enjoyment enthusiasm

innmersion in the fictional world deepening understanding of  the 
fictional world

opportunities for collaborative writing 
and reading eachother

elaborate on the contents and 
explanations provided in the notebooks

eagerness to receive feedback to 
improve their written products

constant individual monitoring and 
feedback 

a fun and different way to learn how 
to write

connections with the real world

realizing the importance of  using the 
process of  writing 

dialog about the contents of  the 
written products

dialog about the process and the 
formal aspects of  writing
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