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Workshops	
   Coaching	
  model	
  

6	
  months	
  

161	
  ins:tu:ons	
  
1104	
  par:cipants	
  
(teachers,	
  aides,	
  
directors)	
  

Each	
  ins:tu:on:	
  
-­‐	
  Coaching	
  to	
  1	
  
teacher	
  
-­‐	
  1	
  classroom	
  
transformed	
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QUESTIONNAIRES	
  
685	
  teachers	
  

192	
  teacher	
  aides	
  

CLASSROOM	
  OBSERVATION	
  
14	
  classrooms	
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W
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M S.D. M S.D.
Years&of&exprience 13.07 8.83 8.54 8.67
Education

Technical 0.49 0.50 0.51 0.50
Professional 0.22 0.42 0.06 0.25
Workshops/seminars 0.26 0.54 0.32 0.46

Attended&3&or&more&sessions 0.71 0.45 0.71 0.42
Department

Atlántico 0.43 0.49 0.45 0.49
Bolívar 0.57 0.49 0.54 0.49

Teachers,,
N,=,685

Teacher,Aides
N,=,192

Par:cipants	
  



Measures	
  

Expecta:ons	
  
for	
  the	
  
program	
  
(α=0.78)	
  	
  

Mo:va:on	
  
Applicability	
  
Need	
  
Ins:tu:onal	
  support	
  
Relevance	
  

Designed	
  ques:onnaire	
  
20	
  items	
  (1	
  to	
  5	
  scale)	
  	
  

Teacher	
  beliefs	
  
(α=0.95)	
  	
  

About	
  children	
  
About	
  discipline	
  
About	
  learning	
  

Teacher	
  Belief	
  Q-­‐Sort	
  
(Rimm-­‐Kaufman	
  et	
  al.	
  2006)	
  
(1	
  to	
  5	
  scale)	
  	
  

Effec:ve	
  
interac:ons	
  
(α=0.76)	
  

Knowledge	
  about	
  effec:ve	
  
interac:ons	
  

Teachers’	
  Knowledge	
  of	
  
Effec:ve	
  Interac:ons	
  
(Pianta	
  et	
  al.	
  2007)	
  	
  (1	
  to	
  5)	
  

Knowledge	
  
about	
  
contents	
  
(α=0.78)	
  	
  

Concep:on	
  of	
  childhood	
  
Inclusion	
  
Learning	
  environments	
  	
  
Follow-­‐up	
  strategies	
  
Assessment	
  

Designed	
  ques:onnaire	
  
12	
  items	
  (1	
  to	
  4	
  scale)	
  	
  



Analy:c	
  Strategy	
  

Individual	
  growth	
  models	
  in	
  HLM	
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Teaching	
  experience	
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  years	
  

0	
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CLASSROOM	
  OBSERVATIONS	
  

4	
  ins:tu:ons	
  in	
  Bolívar	
  
8	
  classrooms	
  

3	
  ins:tu:ons	
  in	
  Atlán:co	
  
6	
  classrooms	
  

1	
  transformed	
  classroom	
  
1	
  non-­‐transformed	
  classroom	
  

7	
  transformed	
  classrooms	
  
7	
  non-­‐transformed	
  classrooms	
  



Classroom	
  observa:ons	
  

Structural	
  characteris:cs	
  
Furniture	
  
Decora:on	
  
Organiza:on	
  

Quality	
  of	
  interac:ons	
   CLASS	
  Pre-­‐K	
  	
  and	
  Toddler	
  
dimensions	
  

Func:onal	
  characteris:cs	
  
Ac:vi:es	
  (Art,	
  play,	
  literature,	
  
explora:on)	
  
Use	
  of	
  spaces	
  and	
  materials	
  

1	
  CLASS	
  cer:fied	
  observer	
  
1	
  morning	
  	
  (8	
  to	
  12pm)	
  –	
  live	
  coding	
  



Analy:c	
  Strategy	
  

DESCRIPTION	
  

Field	
  	
  
notes	
  

Pictures	
  

Recording	
  
forms	
  

Pre	
   Post	
   Follow
-­‐up	
  

Structural	
  

Interac:ons	
  

Func:onal	
  

Interac:ons	
  

Structural	
  Func:onal	
  

COACHING	
  





Pre	
  

• Empty	
  classrooms	
  
• Children	
  wander	
  around	
  
classroom	
  

Post	
  
• Classrooms	
  being	
  
transformed	
  

Follow-­‐
up	
  

• Objects,	
  materials,	
  
furniture	
  to	
  promote	
  
development	
  

• Available	
  to	
  children	
  

Structural	
  Characteris:cs	
  

Pre	
  

• No	
  decora:on	
  
• Comercial	
  decora:on	
  
• Func:onal	
  decora:on	
  

Post	
  

• Classrooms	
  being	
  
transformed	
  

• Func:onal	
  decora:on	
  

Follow-­‐
up	
  

• Display	
  of	
  children’s	
  work	
  
• Recicled	
  materials	
  
• Parent	
  par:cipa:on	
  

Not	
  limited	
  to	
  transformed	
  classrooms	
  



Structural	
  Characteris6cs	
  (PreK	
  	
  /	
  non-­‐transformed)	
  



Structural	
  Characteris6cs	
  (Toddlers/	
  transformed)	
  



Structural	
  Characteris:cs:	
  Organiza:on	
  

Center Corners Center Corners Center Corners
Transformed-classrooms
I1#(Atlántico) x x x
I2#(Atlántico) x x x
I3#(Atlántico) x x x
I4#(Bolívar) x x x
I5#(Bolívar) x x x
I6#(Bolívar) x x x
I7#(Bolívar) x x
Non1transformed-classrooms x
I1#(Atlántico) x x x
I2#(Atlántico) x x x
I3#(Atlántico) x x x
I4#(Bolívar) x x x
I5#(bolívar)# x x x

PRE POST FOLLOW1UP





PRE	
  

• Free	
  play	
  prevalent	
  
• Teacher-­‐controlled	
  ac:vi:es	
  
• Low	
  levels	
  of	
  engagement	
  
• Seldom	
  book	
  reading	
  and	
  explora:on,	
  art	
  as	
  pahern	
  repe::on	
  and	
  
coloring	
  

POST	
  

• Hard	
  to	
  organize	
  classrooms	
  where	
  materials	
  are	
  now	
  available	
  
• Ahempts	
  to	
  allow	
  children’s	
  par:cipa:on	
  result	
  in	
  unstructures	
  
ac:vi:es	
  

• Teachers	
  with	
  low	
  control	
  of	
  classroom	
  

FOLLOW-­‐
UP	
  

•  	
  Some	
  presence	
  of	
  symbolic	
  play	
  
•  	
  More	
  frequent	
  book	
  reading,	
  art	
  and	
  explora:on	
  
•  	
  Higher	
  levels	
  of	
  involvement	
  (teachers	
  and	
  children)	
  
•  	
  Low	
  instruc:onal	
  quality	
  

Func:onal	
  Characteris:cs:	
  Ac:vi:es	
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Toddlers	
  
Transformed	
   Non-­‐transformed	
  

1.79	
   1.88	
  
1.54	
  

1.00	
  

2.00	
  

3.00	
  

4.00	
  

5.00	
  

6.00	
  

7.00	
  

Pretest	
   Postest	
   Follow-­‐up	
  

1.5	
   1.5	
  
1.8	
  

1.0	
  

2.0	
  

3.0	
  

4.0	
  

5.0	
  

6.0	
  

7.0	
  

Pretest	
   Postest	
   Follow-­‐up	
  

3.9	
  

3.125	
   3.375	
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PreK	
  	
  
Transformed	
   Non-­‐transformed	
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1	
  

2	
  

3	
  

4	
  

5	
  

6	
  

7	
  

Pretest	
   Postest	
   Follow-­‐up	
  

2.00	
  
1.58	
   1.30	
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   1.63	
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Effects	
  of	
  Workshops	
  

ü  Associated	
  with	
  teacher’s	
  characteris:cs:	
  
	
  à	
  Workshop	
  ahendance,	
  experience	
  and	
  educa:on	
  

ü  Consistent	
  with	
  classroom	
  observa:ons	
  at	
  follow-­‐up	
  
	
  

Knowledge	
  about	
  learning	
  environments	
  

Beliefs	
  about	
  classroom	
  discipline	
  

Beliefs	
  about	
  children	
  



Effects	
  of	
  Coaching	
  Model	
  	
  	
  

Availability	
  of	
  
resources	
  and	
  
materials	
  

Classroom	
  
organiza:on	
  

Presence	
  of	
  
planned	
  
ac:vi:es	
  

Children’s	
  
Engagement	
  

ü Teachers	
  need	
  
addi:onal	
  support	
  
to	
  improve	
  quality	
  
of	
  interac:ons	
  and	
  
pedagogical	
  
prac:ces	
  	
  

ü Differen:al	
  
strategies	
  for	
  prek	
  
and	
  toddlers	
  



Thank	
  you!	
  
ca-­‐maldo@uniandes.edu.co	
  

je.escallon27@uniandes.edu.co	
  
pa.guerrero12@uniandes.edu.co	
  


