
Standardized Testing and Classroom 
Interactions

Results from a Large-scale Study of “Successful”
Schools in Peru



A national policy for standardized testing has been in 
place in Peru since 2006. The Censal Evaluation of 
Students (ECE) evaluates reading comprehension and 
math skills in 2nd grade.

Schools in some regions are consistently improving 
their results in the ECE while others are 
underperforming. http://umc.minedu.gob.pe/wp-
content/uploads/2015/02/ECE-2014-Web-270215-
27febv2.pdf

Which factors explain this?

http://umc.minedu.gob.pe/wp-content/uploads/2015/02/ECE-2014-Web-270215-27febv2.pdf


IEP conducted a study for Peru’s Ministry of Education 
in 360 public schools in 8 regions during 2014. The 
sample was focused on successful schools and 
incorporated struggling schools for comparison. 

Successful school: upward tendency (G5) or fluctuating 
upward tendency (G4) in the ECE results from 2011 to 
2013.

Unsuccessful school: downward tendency (G1) or 
fluctuating downward tendency (G2) in the ECE results 
from 2011 to 2013.



3 SUB STUDIES

SUB STUDY 1

Aragón, Eguren, González & Vásquez

Which factors at the student, family, teacher, principal, school, 
and classroom level have an impact in students’ achievement?

Approach: Quantitative 



Sample: 360 public schools (one 3rd grade section per school) in 
8 regions (Apurímac, Cajamarca, Callao, Lima Metropolitana, 
Loreto, Moquegua, Piura, San Martín) 



SUB STUDY 2

González & Cuenca

Which institutional factors at the level of regional governments 
have an impact in students’ achievement?

Approach: Qualitative 

Sample: 4 regions 

Moquegua: sustained and significant improvement

Apurímac: sustained improvement

San Martín: irregular improvement

Loreto: very slow improvement



SUB STUDY 3

De Belaunde & Eguren

Which factors at the school, classroom and family level have an 
impact in students’ achievement?

Approach: Qualitative 

Sample: 12 schools (one 3rd grade section per school) in 4 
regions (Moquegua, Apurímac, San Martín, Loreto)



Instruments:

• Surveys for principals, teachers, students, and families 

• Cognitive test for teachers 

• Reading comprehension evaluation for students 

• School observation instrument 

• Interviews with regional presidents or vice presidents, 
regional educational administrators, local educational units 
officers, community leaders

• Regional policy analysis  

• Interviews with principals, teachers, students, and parents

• Classroom observation



FINDINGS

Significant factors at the regional level



Significant factors at the school level



Significant factors at the principals’ level



Significant factors at the teachers’ level



Significant factors at the students’ and families’ level



No significant differences between successful and unsuccessful 
schools!!!

• Classroom climate: relatively positive (aggression among 
students, not between teacher and students; children 
participate in class; noise level is high)

• Time on task: 70% instructional activities (30% without any 
educational material)

• Pedagogical practices: work in small groups, presentations to 
the class, copying, closed questions, emphasis on formal 
aspects (spelling). Cognitive demand is very low. 

• Quality of interactions is low.

Significant factors at the classroom level



CONCLUSIONS

1.“Success” depends mainly on factors outside of the school and 
of the classroom:

o Poverty

o State presence

o Urban-rural gap

o But there is also a strong link between high performing 
schools and positive expectations from teachers and 
principals



2. The policy of standardized testing has had a huge impact on 
schools and regional educational systems:

Negative aspects:

• “Teaching to the test”

• Impoverished curriculum

• Teacher incentive policies linked almost exclusively to 
tests results



Positive aspects:
• Schools processes and actors are reinvigorated
• Principals and teachers take initiative, plan extra 

classes, teach extra hours, take advantage of 
curricular materials provided by the Ministry of 
Education

• Principals and teachers have realized that 
students can learn if the former do a systematic 
and conscious effort towards it



3. Is there an impact of testing in classroom interactions?

o Training activities for the ECE are not held in 
regular school time

o Regular classroom interactions are homogeneous 
across schools: low quality, although slightly 
better climate and time on task in better 
performing schools



4. It’s imperative to define a successful school in broader 
terms. A successful school should level students’ entry 
factors so that everybody has the same educational 
opportunities.

o Is it possible for a testing policy to impact positively in 
classroom interactions? How?




